
2015-2016
Annual Assessment Report Template

 
For instructions and guidelines visit our website 

or contact us for more help.

Report: BA ASL & Deaf Studies

Question 1: Program Learning Outcomes
Q1.1.
Which of the following Program Learning Outcomes (PLOs) and Sac State Baccalaureate Learning Goals (BLGs) did you
assess? [Check all that apply]

 1. Critical Thinking

 2. Information Literacy

 3. Written Communication

 4. Oral Communication

 5. Quantitative Literacy

 6. Inquiry and Analysis

 7. Creative Thinking

 8. Reading

 9. Team Work

 10. Problem Solving

 11. Civic Knowledge and Engagement

 12. Intercultural Knowledge and Competency

 13. Ethical Reasoning

 14. Foundations and Skills for Lifelong Learning

 15. Global Learning

 16. Integrative and Applied Learning

 17. Overall Competencies for GE Knowledge

 18. Overall Competencies in the Major/Discipline

 19. Other, specify any assessed PLOs not included above:

a.  

b.  

c.  

 
Q1.2.
Please provide more detailed background information about EACH PLO you checked above and other information such as how
your specific PLOs are explicitly linked to the Sac State BLGs:
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Q1.2.1.
Do you have rubrics for your PLOs?

 1. Yes, for all PLOs

 2. Yes, but for some PLOs

 3. No rubrics for PLOs

 4. N/A

 5. Other, specify:  

 
Q1.3.
Are your PLOs closely aligned with the mission of the university?

 1. Yes

 2. No

 3. Don't know

 
Q1.4.
Is your program externally accredited (other than through WASC Senior College and University Commission (WSCUC))?

 1. Yes

 2. No (skip to Q1.5)

 3. Don't know (skip to Q1.5)

 
Q1.4.1.
If the answer to Q1.4 is yes, are your PLOs closely aligned with the mission/goals/outcomes of the accreditation agency?

1. Yes

2. No

3. Don't know

 
Q1.5.
Did your program use the Degree Qualification Profile (DQP) to develop your PLO(s)?

 1. Yes

 2. No, but I know what the DQP is

 3. No, I don't know what the DQP is

 4. Don't know

 
Q1.6.
Did you use action verbs to make each PLO measurable?

 1. Yes

Oral Communication:
In the field of Deaf Studies “signing proficiency” is the equivalent of "oral
communication" – just via the hands and eyes instead of the mouth and ears.
The use of American Sign Language is a central and important part of our
major. Assessment of signing skills was an obvious choice and necessity for us
to determine the communication (signing) proficiency of our students. The
ability to sign is a core competency in the field of Deaf Studies and thus
relates to the Sac State BLG of “Competence in the Discipline.”  Study of
“languages” is explicitly listed in the “Knowledge of Human Cultures and the
Physical and Natural World” BLG.  Additionally “oral communication” is one of
the “skills” listed in Sac State’s “Intellectual and Practical Skills” BLG.

CO M M U N I C AT I O N The ability to read, write, speak and listen effectively. The ability to respond, with understanding and
appreciation, to a wide variety of communicative acts.

http://www.csus.edu/acaf/academic%20resources/policies%20and%20procedures/baccalaureate%20learning%20goals.pdf
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 2. No

 3. Don't know 

 
(Remember: Save your progress)

Question 2: Standard of Performance for the Selected PLO
Q2.1.
Select ONE(1) PLO here as an example to illustrate how you conducted assessment (be sure you checked the correct box for
this PLO in Q1.1):
Select PLO from list

 
Q2.1.1.
Please provide more background information about the specific PLO you've chosen in Q2.1.

 
Q2.2.
Has the program developed or adopted explicit standards of performance for this PLO?

 1. Yes

 2. No

 3. Don't know

 4. N/A

 
Q2.3.

Please provide the rubric(s) and standards of performance that you have developed for this PLO here or in the appendix.

American-Sign-Language-Public-Presentation-Rubric.pdf
124.3 KB

American-Sign-Language-Video-Assignment-Rubric.pdf
124.32 KB

 
Q2.4.
PLO

Q2.5.
Stdrd

Q2.6.
Rubric

Please indicate where you have published the PLO, the standard of performance, and the rubric

that was used to measure the PLO:

1. In SOME course syllabi/assignments in the program that address the PLO

2. In ALL course syllabi/assignments in the program that address the PLO

3. In the student handbook/advising handbook

4. In the university catalogue

PLO from the list:  Oral Communication. For Deaf Studies this PLO is phrased
as: "Demonstrate the ability to communicate in American Sign Language with
Deaf people." The equivalent of "Oral Communication" in the Deaf Studies field
is the ability to communicate via American Sign Language including receptive
and expressive signing skills, receptive signing skills, conversation skills,
and related knowledge. "Receptive signing" refers to the ability to watch and
understand someone who is signing to you.  "Expressive signing" refers to the
ability to sign to another person. 

See attached:
American Sign Language Public Presentation Rubric
American Sign Language Video Assignment Rubric
The standard of performance for each of these is: "Demonstrate high intermediate fluency" (upon program
completion).
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5. On the academic unit website or in newsletters

6. In the assessment or program review reports, plans, resources, or activities

7. In new course proposal forms in the department/college/university

8. In the department/college/university's strategic plans and other planning documents

9. In the department/college/university's budget plans and other resource allocation documents

10. Other, specify:  

 
Question 3: Data Collection Methods and Evaluation of Data Quality for the
Selected PLO
Q3.1.
Was assessment data/evidence collected for the selected PLO?

1. Yes

 2. No (skip to Q6)

 3. Don't know (skip to Q6)

 4. N/A (skip to Q6)

 
Q3.1.1.
How many assessment tools/methods/measures in total did you use to assess this PLO?
10+

 
Q3.2.
Was the data scored/evaluated for this PLO?

 1. Yes

 2. No (skip to Q6)

 3. Don't know (skip to Q6)

 4. N/A (skip to Q6)

 
Q3.2.1.
Please describe how you collected the assessment data for the selected PLO. For example, in what course(s) or by what means

were data collected:

 
(Remember: Save your progress)

Question 3A: Direct Measures (key assignments, projects, portfolios, etc.)

The assessment data was collected in DEAF 154 "ASL 4" and DEAF 164 "ASL
Structure and Usage". 

In DEAF 154: the direct measures included 21 language tests. These included 10
one-on-one interviews with each student wherein they communicated to the
tester in American Sign Language. Such exams are commonly labeled as
"expressive exams."  Also included were ten receptive tests (the equivalent of
"listening to a language" but done with the eyes), and a comprehensive final
examination wherein the instructor signed to the class and the class wrote
down what the instructor was signing. Thus the students underwent both
receptive and expressive testing in the target language.

In DEAF 164, the direct measures were "Quizzes 22 and 23." These quizzes
tested the students' general knowledge of the grammar and usage rules
pertaining to the target language.
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Q3.3.
Were direct measures (key assignments, projects, portfolios, course work, student tests, etc.) used to assess this PLO?

1. Yes

2. No (skip to Q3.7)

3. Don't know (skip to Q3.7)

 
Q3.3.1.
Which of the following direct measures were used? [Check all that apply]

 1. Capstone project (e.g. theses, senior theses), courses, or experiences

 2. Key assignments from required classes in the program

 3. Key assignments from elective classes

 4. Classroom based performance assessment such as simulations, comprehensive exams, or critiques

 5. External performance assessments such as internships or other community-based projects

 6. E-Portfolios

 7. Other Portfolios

 8. Other, specify:  
 
Q3.3.2.
Please explain and attach the direct measure you used to collect data:

Signing-Proficiency-Exam-Rubric.pdf
28.94 KB

ASL-Linguistics-Rubrics-for-Quizzes-22-and-23.pdf
29.97 KB

 
Q3.4.
What tool was used to evaluate the data?

 1. No rubric is used to interpret the evidence (skip to Q3.4.4.)

 2. Used rubric developed/modified by the faculty who teaches the class (skip to Q3.4.2.)

 3. Used rubric developed/modified by a group of faculty (skip to Q3.4.2.)

 4. Used rubric pilot-tested and refined by a group of faculty (skip to Q3.4.2.)

 5. The VALUE rubric(s) (skip to Q3.4.2.)

 6. Modified VALUE rubric(s) (skip to Q3.4.2.)

 7. Used other means (Answer Q3.4.1.)

 
Q3.4.1.
If you used other means, which of the following measures was used? [Check all that apply]

 1. National disciplinary exams or state/professional licensure exams (skip to Q3.4.4.)

 2. General knowledge and skills measures (e.g. CLA, ETS PP, etc.) (skip to Q3.4.4.)

 3. Other standardized knowledge and skill exams (e.g. ETC, GRE, etc.) (skip to Q3.4.4.)

 4. Other, specify:   (skip to Q3.4.4.)

 
Q3.4.2.
Was the rubric aligned directly and explicitly with the PLO?

See attached:
A combination of expressive and receptive signing as well as knowledge of language features was evaluated. 
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 1. Yes

 2. No

 3. Don't know

 4. N/A

 
Q3.4.3.
Was the direct measure (e.g. assignment, thesis, etc.) aligned directly and explicitly with the rubric?

 1. Yes

 2. No

 3. Don't know

 4. N/A

 
Q3.4.4.
Was the direct measure (e.g. assignment, thesis, etc.) aligned directly and explicitly with the PLO?

 1. Yes

 2. No

 3. Don't know

 4. N/A

 
Q3.5.
How many faculty members participated in planning the assessment data collection of the selected PLO?

 
Q3.5.1.
How many faculty members participated in the evaluation of the assessment data for the selected PLO?

 
Q3.5.2.
If the data was evaluated by multiple scorers, was there a norming process (a procedure to make sure everyone was scoring
similarly)?

 1. Yes

 2. No

 3. Don't know

 4. N/A

 
Q3.6.
How did you select the sample of student work (papers, projects, portfolios, etc.)?

1

1

We selected every communicaƟon skills‐related quiz in DEAF 154 and chose the two quizzes in DEAF 164 that were "grammar‐
related." 
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Q3.6.1.
How did you decide how many samples of student work to review?

 
Q3.6.2.
How many students were in the class or program?

 
Q3.6.3.
How many samples of student work did you evaluated?

 
Q3.6.4.
Was the sample size of student work for the direct measure adequate?

 1. Yes

 2. No

 3. Don't know

 
(Remember: Save your progress)

Question 3B: Indirect Measures (surveys, focus groups, interviews, etc.)
Q3.7.
Were indirect measures used to assess the PLO?

 1. Yes

 2. No (skip to Q3.8)

 3. Don't Know (skip to Q3.8)

 
Q3.7.1.
Which of the following indirect measures were used? [Check all that apply]

1. National student surveys (e.g. NSSE)

 2. University conducted student surveys (e.g. OIR) 

 3. College/department/program student surveys or focus groups

 4. Alumni surveys, focus groups, or interviews

 5. Employer surveys, focus groups, or interviews

 6. Advisory board surveys, focus groups, or interviews

 7. Other, specify:  

 
Q3.7.1.1.
Please explain and attach the indirect measure you used to collect data:

The sample size was  determined by the number of students who showed up on the day of the quiz or test.

35 students in DEAF 164
28 students in DEAF 154

25 in DEAF 164
28 in DEAF 154
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No file attached No file attached

 
Q3.7.2.
If surveys were used, how was the sample size decided?

 
Q3.7.3.
If surveys were used, how did you select your sample:

 
Q3.7.4.
If surveys were used, what was the response rate?

 

Question 3C: Other Measures (external benchmarking, licensing exams,
standardized tests, etc.)
Q3.8.
Were external benchmarking data, such as licensing exams or standardized tests, used to assess the PLO?

 1. Yes

 2. No (skip to Q3.8.2)

 3. Don't Know (skip to Q3.8.2)

 
Q3.8.1.
Which of the following measures was used? [Check all that apply]

 1. National disciplinary exams or state/professional licensure exams

 2. General knowledge and skills measures (e.g. CLA, ETS PP, etc.)

 3. Other standardized knowledge and skill exams (e.g. ETC, GRE, etc.)
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 4. Other, specify:  
 
Q3.8.2.
Were other measures used to assess the PLO?

 1. Yes

 2. No (skip to Q4.1)

 3. Don't know (skip to Q4.1)

 
Q3.8.3.
If other measures were used, please specify:

No file attached No file attached

 
(Remember: Save your progress)

Question 4: Data, Findings, and Conclusions
Q4.1.
Please provide simple tables and/or graphs to summarize the assessment data, findings, and conclusions for the selected PLO for
Q2.1:

No file attached No file attached

 
Q4.2.
Are students doing well and meeting the program standard? If not, how will the program work to improve student performance
of the selected PLO?

No file attached No file attached

 
Q4.3.
For the selected PLO, the student performance:

2015/2016 Assessment Statistics  ASL Linguistics Rubric / Language Variance and Change

Count 28

Minimum Value   7

Maximum Value   10.00

R 3

Yes, the students are doing well and meeƟng the program standard.

2015-2016 Assessment Report Site - BA ASL _ Deaf Studies https://sharepoint.csus.edu/aa/programassessment/_layouts/Print.FormSe...

9 of 16 7/18/2016 9:08 PM



 1. Exceeded expectation/standard

 2. Met expectation/standard

 3. Partially met expectation/standard

 4. Did not meet expectation/standard

 5. No expectation/standard has been specified

 6. Don't know

 

Question 4A: Alignment and Quality
Q4.4.
Did the data, including the direct measures, from all the different assessment tools/measures/methods directly align with the
PLO?

 1. Yes

 2. No

 3. Don't know

 
Q4.5.
Were all the assessment tools/measures/methods that were used good measures of the PLO?

 1. Yes

 2. No

 3. Don't know

 
Question 5: Use of Assessment Data (Closing the Loop)
Q5.1.
As a result of the assessment effort and based on prior feedback from OAPA, do you anticipate making any changes for your
program (e.g. course structure, course content, or modification of PLOs)?

 1. Yes

 2. No (skip to Q5.2)

 3. Don't know (skip to Q5.2)

 
Q5.1.1.
Please describe what changes you plan to make in your program as a result of your assessment of this PLO. Include a description
of how you plan to assess the impact of these changes.

2015-2016 Assessment Report Site - BA ASL _ Deaf Studies https://sharepoint.csus.edu/aa/programassessment/_layouts/Print.FormSe...

10 of 16 7/18/2016 9:08 PM



 
Q5.1.2.
Do you have a plan to assess the impact of the changes that you anticipate making?

 1. Yes

 2. No

 3. Don't know

 
Q5.2.
How have the assessment data from the last annual
assessment been used so far? [Check all that apply]

1.
Very
Much

2.
Quite
a Bit

3.
Some

4.
Not at

All

5.
N/A

1. Improving specific courses

2. Modifying curriculum

3. Improving advising and mentoring

4. Revising learning outcomes/goals

5. Revising rubrics and/or expectations

6. Developing/updating assessment plan

7. Annual assessment reports

8. Program review

9. Prospective student and family information

10. Alumni communication

11. WSCUC accreditation (regional accreditation)

12. Program accreditation

13. External accountability reporting requirement

14. Trustee/Governing Board deliberations

15. Strategic planning

16. Institutional benchmarking

Even though we have been meeting our standards of performance, there is a general feeling amongst the faculty that we would like a
higher standard.  We feel that our students need to reach a higher level of signing skill and a deeper level of cultural awareness to be
able to succeed in the field of Deaf Studies.  In order to improve we are planning on making several changes:

Goal: To increase DEAF 51 and DEAF 52 each from 3 units to 4 units. (These are our ASL 1 and ASL 2 courses.)  This will make the
courses consistent with the equivalent courses offered by other universities including EVERY State community college in the
Sacramento region.  Sac State is the only institution of higher education in the surrounding area with a “3 unit” ASL 1 course or “3
unit” ASL 2 course. Our other ASL courses (ASL 3, 4, and 5) all require 4-units.  For over 20 years these two courses should have
been offered at 4 units.  Due to the lack of instructional time instructors are unable to adequately cover the material contained in
college-level ASL 1 textbooks.  Not being able to reach the level of competency required in the field is becoming an issue for our
graduates in terms of being accepted into Interpreter Preparation Programs.  There is no current pedagogical justification for keeping
these courses at 3-units.  The fact that students are not reaching fluency at the rate they need to is also causing some Deaf Studies
instructors to need to use “interpreters” in later Deaf Studies courses instead of teaching in the target language.

Goal:  Teach all courses (beyond the “Introduction to Deaf Studies” course) in the target language.  That means every course would
be taught in American Sign Language and not interpreted into spoken English.

Goal:  Experiment with accelerated 8-week versions of ASL 1 through ASL 4.  The reason for this goal is that in order for us to teach
our other courses in the target language our students will need to reach a conversational level of fluency earlier.   If students only take
the equivalent of one ASL course each semester it will take 2 years or more for students to reach an intermediate level of
conversational fluency before they can begin taking “other” Deaf Studies courses in the target language (without requiring
interpretation into spoken English).  By allowing students to take two ASL courses in the same semester (via two 8-week courses
taught back to back) we will expedite the speed at which students achieve readiness to participate in courses taught in the target
language.

We will assess the impact of these changes by interviewing the students, by doing communication proficiency testing, and by
reviewing their subsequent grades in higher level courses.
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17. Academic policy development or modifications

18. Institutional improvement

19. Resource allocation and budgeting

20. New faculty hiring

21. Professional development for faculty and staff

22. Recruitment of new students

23. Other, specify:  
 
Q5.2.1.
Please provide a detailed example of how you used the assessment data above:

 
(Remember: Save your progress)

Additional Assessment Activities
Q6.
Many academic units have collected assessment data on aspect of their program that are not related to the PLOs (i.e. impacts of
an advising center, etc.). If your program/academic unit has collected data on program elements, please briefly report your
results here:

No file attached No file attached

 
Q7.
What PLO(s) do you plan to assess next year? [Check all that apply]

1. Critical Thinking

 2. Information Literacy

 3. Written Communication

 4. Oral Communication

 5. Quantitative Literacy

 6. Inquiry and Analysis

 7. Creative Thinking

 8. Reading

 9. Team Work

 10. Problem Solving

 11. Civic Knowledge and Engagement

 12. Intercultural Knowledge and Competency

We opened up two new hire positions within our program, interviewed candidates, and choose a new candidate who will begin
teaching Fall 2016.  Additionally the data helped us to maintain the other position as an "open" position until we can fill it with a
qualified candidate.  The data also helped influence the decision to move toward increasing the number of credit hours in
American Sign Language 1 and in American Sign Language 2.  Additionally the assessment data has helped influence the faculty
to decide to move ahead with restructuring the program toward conducting our "theory" courses in the target language
without spoken English interpretation which should improve the quality of our student's signing and their eventual success in
their careers.

A review of articulation agreements with surrounding colleges has indicated that there have been significant changes in course
numbers, titles, and content in various Deaf Studies-related courses offered in the Los Rios Community College District from
which many of our students transfer.  This necessatates an updating of our articulation agreements and the www.ASSIST.org
listings.
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 13. Ethical Reasoning

 14. Foundations and Skills for Lifelong Learning

 15. Global Learning

 16. Integrative and Applied Learning

 17. Overall Competencies for GE Knowledge

 18. Overall Competencies in the Major/Discipline

 19. Other, specify any PLOs not included above:

a.  

b.  

c.  
 
Q8. Please attach any additional files here:

No file attached No file attached No file attached No file attached

 
Q8.1.
Have you attached any files to this form? If yes, please list every attached file here:

 
Program Information (Required)
P1.
Program/Concentration Name(s): [by degree]
BA ASL & Deaf Studies

 
P1.1.
Program/Concentration Name(s): [by department]
ASL & Deaf Studies BA

 
P2.
Report Author(s):

 
P2.1.
Department Chair/Program Director:

 
P2.2.
Assessment Coordinator:

 
P3.
Department/Division/Program of Academic Unit
Education - Undergraduate

 
P4.
College:
College of Education

Signing-Proficiency-Exam-Rubric.pdf
ASL-Linguistics-Rubrics-for-Quizzes-22-and-23.pdf
American-Sign-Language-Public-Presentation-Rubric.pdf
American-Sign-Language-Video-Assignment-Rubric.pdf
CSUS-Deaf-Studies-Curriculum-Map.pdf
Assessment-Plan-Deaf-Studies-Program-2015-2016.pdf

William Vicars

Karen O'Hara

Chris Boosalis (?)
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P5.
Total enrollment for Academic Unit during assessment semester (see Departmental Fact Book):

 
P6.
Program Type:

1. Undergraduate baccalaureate major

2. Credential

3. Master's Degree

4. Doctorate (Ph.D./Ed.D./Ed.S./D.P.T./etc.)

5. Other, specify:  

 
P7. Number of undergraduate degree programs the academic unit has?
2

 
P7.1. List all the names:

 
P7.2. How many concentrations appear on the diploma for this undergraduate program?
0

 
P8. Number of master's degree programs the academic unit has?
0

 
P8.1. List all the names:

 
P8.2. How many concentrations appear on the diploma for this master's program?
N/A

 
P9. Number of credential programs the academic unit has?
0

 
P9.1. List all the names:

100
(According to:
http://www.csus.edu/oir/data…

Bachelor of Arts: American Sign Language and Deaf Studies
Minor: American Sign Language and Deaf Studies
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P10. Number of doctorate degree programs the academic unit has?
0

 
P10.1. List all the names:

 
When was your assessment plan… 1.

Before
2010-11

2.
2011-12

3.
2012-13

4.
2013-14

5.
2014-15

6.
No Plan

7.
Don't
know

P11. developed?

P11.1. last updated?

 
P11.3.
Please attach your latest assessment plan:

Assessment-Plan-Deaf-Studies-Program-2015-2016.pdf
30.24 KB

 
P12.
Has your program developed a curriculum map?

 1. Yes

 2. No

 3. Don't know

 
P12.1.
Please attach your latest curriculum map:

CSUS-Deaf-Studies-Curriculum-Map.pdf
92.08 KB

 
P13.
Has your program indicated in the curriculum map where assessment of student learning occurs?

 1. Yes

 2. No

 3. Don't know

 
P14.
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Does your program have a capstone class?

 1. Yes, indicate: 

 2. No

 3. Don't know

 
P14.1.
Does your program have any capstone project?

 1. Yes

 2. No

 3. Don't know

 
(Remember: Save your progress)

 

DEAF 166
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American	Sign	Language	Public	Presentation	Rubric	
Adapted	from	a	rubric	produced	by	the	Gallaudet	University	Office	of	Bilingual	Teaching	and	Learning	‐	

‐	which	was	based	on	the	Association	of	American	Colleges	and	Universities'	"Public	presentation	VALUE	Rubric."	
	
	

 4	(Exceptional)	 3	 2	 1	(Developing)	

Central	
Message	

Central message is 
compelling (precisely 
stated, appropriately 
repeated, memorable, 
and strongly 
supported.)  

Central message is clear 
and consistent with the 
supporting material. 

Central message is 
basically understandable 
but is not often repeated 
and is not memorable. 

Central message can be 
deduced, but is not 
explicitly stated in the 
presentation. 

	
Organization	

Organizational pattern 
(specific introduction 
and conclusion, 
sequenced material 
within the body, and 
transitions) is clearly and 
consistently observable 
and is skillful and makes 
the content of  the 
presentation cohesive. 

Organizational pattern 
(specific introduction and 
conclusion, sequenced 
material within the body, 
and transitions) is clearly 
and consistently 
observable within the 
presentation. 

Organizational pattern 
(specific introduction and 
conclusion, sequenced 
material within the body, 
and transitions) is 
intermittently observable 
within the presentation. 

Organizational pattern 
(specific introduction and 
conclusion, sequenced 
material within the body, 
and transitions) is not 
observable within the 
presentation. 

Language	
Use	

Language choices are 
imaginative, memorable, 
and compelling, and 
enhance the 
effectiveness of  the 
presentation. Language 
in presentation is 
appropriate to audience. 

Language choices are 
thoughtful and generally 
support the effectiveness 
of  the presentation. 
Language in presentation 
is appropriate to audience. 

Language choices are 
mundane and 
commonplace and 
partially support the 
effectiveness of  the 
presentation. Language in 
presentation is 
appropriate to audience. 

Language choices are 
unclear and minimally 
support the effectiveness 
of  the presentation. 
Language in presentation 
is not appropriate to 
audience. 

Delivery	
Techniques	

Delivery techniques 
(posture, gesture, eye 
contact, and visual 
expressiveness) make 
the presentation 
compelling, and 
presenter appears 
polished and confident.. 

Delivery techniques 
(posture, gesture, eye 
contact, and visual 
expressiveness) make the 
presentation interesting, 
and presenter appears 
comfortable. 

Delivery techniques 
(posture, gesture, eye 
contact, and visual 
expressiveness) make the 
presentation 
understandable, and 
presenter appears 
tentative. 

Delivery techniques 
(posture, gesture, eye 
contact, and visual 
expressiveness) detract 
from the understandability 
of  the presentation, and 
presenter appears 
uncomfortable.  

Supporting	
Material	

A variety of  types of  
supporting materials 
(explanations, examples, 
illustrations, statistics, 
analogies, quotations 
from relevant 
authorities) make 
appropriate reference to 
information or analysis 
that significantly 
supports the 
presentation or 
establishes the 
presenter's 
credibility/authority on 
the topic 

Supporting materials 
(explanations, examples, 
illustrations, statistics, 
analogies, quotations from 
relevant authorities) make 
appropriate reference to 
information or analysis 
that generally supports the 
presentation or establishes 
the presenter's 
credibility/authority on 
the topic. 

Supporting materials 
(explanations, examples, 
illustrations, statistics, 
analogies, quotations from 
relevant authorities) make 
appropriate reference to 
information or analysis 
that partially supports the 
presentation or establishes 
the presenter's 
credibility/authority on 
the topic. 

Insufficient supporting 
materials (explanations, 
examples, illustrations, 
statistics, analogies, 
quotations from relevant 
authorities) make 
reference to information 
or analysis that minimally 
supports the presentation 
or establishes the 
presenter's 
credibility/authority on 
the topic. 

	
	

See	next	page	for	notes	and	glossary.	



American	Sign	Language	Public	Presentation	Rubric	Notes	and	Glossary:	
Adapted	from	a	rubric	produced	by	the	Gallaudet	University	Office	of	Bilingual	Teaching	and	Learning—
which	was	based	on	the	Association	of	American	Colleges	and	Universities'	"Public	presentation	VALUE	
Rubric."	
	
Definition	
A	Public	presentation	is	a	prepared,	purposeful	presentation	designed	to	increase	knowledge,	to	foster	
understanding,	or	to	promote	change	in	the	listeners'	attitudes,	values,	beliefs,	or	behaviors.	
	
Purpose	
Public	presentation	takes	many	forms.		This	rubric	is	specifically	designed	to	evaluate	public	presentations	of	a	
single	presenter	at	a	time	and	is	best	applied	to	live	or	video‐recorded	presentations.		For	panel	presentations	
or	group	presentations,	it	is	recommended	that	each	presenter	be	evaluated	separately.		This	rubric	best	
applies	to	presentations	of	sufficient	length	such	that	a	central	message	is	conveyed,	supported	by	one	or	more	
forms	of	supporting	materials	and	includes	a	purposeful	organization.	
	
Glossary	
The	definitions	that	follow	were	developed	to	clarify	terms	and	concepts	used	in	this	rubric	only.	
• Central	message:		The	main	point/thesis/"bottom	line"/"take‐away"	of	a	presentation.		A	clear	central	

message	is	easy	to	identify;	a	compelling	central	message	is	also	vivid	and	memorable.	
	
• Organization:		The	grouping	and	sequencing	of	ideas	and	supporting	material	in	a	presentation.	An	

organizational	pattern	that	supports	the	effectiveness	of	a	presentation	typically	includes	an	introduction,	
one	or	more	identifiable	sections	in	the	body	of	the	presentation,	and	a	conclusion.	An	organizational	
pattern	that	enhances	the	effectiveness	of	the	presentation	reflects	a	purposeful	choice	among	possible	
alternatives,	such	as	a	chronological	pattern,	a	problem‐solution	pattern,	an	analysis‐of‐parts	pattern,	etc.,	
that	makes	the	content	of	the	presentation	easier	to	follow	and	more	likely	to	accomplish	its	purpose.	

	
• Language	Use:		Vocabulary,	terminology,	and	ASL	structure.	Language	that	supports	the	effectiveness	of	a	

presentation	is	appropriate	to	the	topic	and	audience,	grammatical,	clear,	and	free	from	bias.	Language	that	
enhances	the	effectiveness	of	a	presentation	is	also	vivid,	imaginative,	and	expressive.	

	
• Delivery	techniques:		Posture,	gestures,	eye	contact,	and	use	of	ASL.		Delivery	techniques	enhance	the	

effectiveness	of	the	presentation	when	the	presenter	stands	and	moves	with	authority,	looks	more	often	at	
the	audience	than	at	his/her	materials/notes,	uses	sign	language	expressively,	and	uses	few	language	fillers	
("um,"	"uh,"	"like,"	"you	know,"	etc.).	

	
• Supporting	material:		Explanations,	examples,	illustrations,	statistics,	analogies,	quotations	from	relevant	

authorities,	and	other	kinds	of	information	or	analysis	that	supports	the	principal	ideas	of	the	presentation.		
Supporting	material	is	generally	credible	when	it	is	relevant	and	derived	from	reliable	and	appropriate	
sources.		Supporting	material	is	highly	credible	when	it	is	also	vivid	and	varied	across	the	types	listed	above	
(e.g.,	a	mix	of	examples,	statistics,	and	references	to	authorities).		Supporting	material	may	also	serve	the	
purpose	of	establishing	the	presenter's	credibility.		For	example,	in	presenting	a	creative	work	such	as	a	
dramatic	reading	of	Shakespeare,	supporting	evidence	may	not	advance	the	ideas	of	Shakespeare,	but	
rather	serve	to	establish	the	presenter	as	a	credible	Shakespearean	actor.	

	



American	Sign	Language	Video	Assignment	Rubric	
Adapted	from	a	rubric	developed	by	the	Gallaudet	University	Office	of	Bilingual	Teaching	and	Learning	which	was	
adapted	from	the	Association	of	American	Colleges	and	Universities	Public	presentation	VALUE	Rubric.	

	
Definition:		
An	ASL	Video	Assignment	is	the	development	and	expression	of	ideas	in	American	Sign	Language	recorded	
through	digital	means.	A	video	assignent	involves	learning	to	work	in	many	genres	and	styles.	It	can	involve	
working	with	many	different	visual	technologies,	and	mixing	texts,	data,	and	images.		
	

	 4	(Exceptional)		 3	 2	 1	(Developing)	

	Organization	
Organizational pattern 
(specific introduction 
and conclusion, 
sequenced material 
within the body, and 
transitions) is clearly 
and consistently 
observable and is 
skillful and makes the 
content of the video 
assignment cohesive. 

Organizational pattern 
(specific introduction 
and conclusion, 
sequenced material 
within the body, and 
transitions) is clearly 
and consistently 
observable within the 
video assignment. 

Organizational pattern 
(specific introduction 
and conclusion, 
sequenced material 
within the body, and 
transitions) is 
intermittently observable 
within the video 
assignment. 

Organizational pattern 
(specific introduction 
and conclusion, 
sequenced material 
within the body, and 
transitions) is not 
observable within the 
video assignment. 

Genre/Disciplinary	
Conventions	

	
(Please	see	glossary)	

Demonstrates detailed 
attention to and 
successful execution of 
a wide range of 
conventions particular 
to a specific discipline 
and/or assignment(s) 
including organization, 
content, presentation, 
formatting, and 
stylistic choices. 

Demonstrates 
consistent use of  
important conventions 
particular to a specific 
discipline and/or 
assignment(s), including 
organization, content, 
presentation, and 
stylistic choices. 

Follows expectations 
appropriate to a specific 
discipline and/or 
assignment(s) for basic 
organization, content, 
and presentation. 
  

Attempts to use a 
consistent system for 
basic organization and 
presentation. 

Language	Use	

	

Language choices are 
imaginative, 
memorable, and 
compelling, and 
enhance the 
effectiveness of the 
video assignment. 
Language in video is 
appropriate to 
audience.	

Language choices are 
thoughtful and 
generally support the 
effectiveness of  the 
presentation. Language 
in video is appropriate 
to audience. 

Language choices are 
mundane and 
commonplace and 
partially support the 
effectiveness of  the 
presentation. Language 
in video is appropriate 
to audience. 

Language choices are 
unclear and minimally 
support the 
effectiveness of the 
presentation. Language 
in video is not 
appropriate to 
audience. 

	Working	with	
Sources	

	

Demonstrates skillful 
use of  high-quality, 
credible, relevant 
sources to develop 
ideas that are 
appropriate for the 
discipline and genre of  
the assignment. 

Demonstrates 
consistent use of  
credible, relevant 
sources to support 
ideas that are situated 
within the discipline 
and genre of  the 
assignment. 

Demonstrates an 
attempt to use credible 
and/or relevant sources 
to support ideas that are 
appropriate for the 
discipline and genre of  
the assignment. 

Demonstrates an 
attempt to use sources 
to support ideas in the 
assignment. 

Formatting	

	

Background, clothes, 
and jewelry are 
appropriate choices 
with no distractions. 
Camera placement is 
appropriately sized. 
Correct brightness of 
light on camera. 
Editing is excellent 
and shows a 
completed product. 

Background, clothes, 
and jewelry are good 
choices with few 
distractions. Mildly 
close or far from 
camera; few signs are 
out of picture.   
Mildly dark or bright to 
see signing. Editing is 
adequate and 
acceptable. 

Background, clothes, 
and jewelry are average 
choices with some 
distraction. Little too 
close or too far from 
camera; some signs are 
out of the picture. Little 
too dark or too bright to 
see signing. Editing is 
choppy and unfinished. 

Background, clothes, 
and jewelry are poor 
choices and often 
distracts. Too close or 
too far from camera; 
many signs go off the 
screen. Too dark or too 
bright to see signing. 
 



American	Sign	Language	Video	Assignment	Rubric	Glossary	and	Purpose:		
Adapted	from	a	rubric	developed	by	the	Gallaudet	University	Office	of	Bilingual	Teaching	and	Learning	which	was	
adapted	from	the	Association	of	American	Colleges	and	Universities	Public	presentation	VALUE	Rubric.	
	

Definition	
An	ASL	Video	Assignment	is	the	development	and	expression	of	ideas	in	American	Sign	Language	recorded	
through	digital	means.	A	video	assignent	involves	learning	to	work	in	many	genres	and	styles.	It	can	involve	
working	with	many	different	visual	technologies,	and	mixing	texts,	data,	and	images.		
	

Purpose	
ASL	Video	Assignment	are	used	to	record	a	variety	of	academic	work	in	American	Sign	Language	and	
textualized	through	digital	means.	Types	of	assignments	being	developed	depends	on	genre	and	discplinary	
requirements	of	a	course,	major	or	program.	Skills	in	producing	video	assignments	develop	through	iterative	
experiences	across	the	curriculum.	
	

Glossary	
The	definitions	that	follow	were	developed	to	clarify	terms	and	concepts	used	in	this	rubric	only.	

• Organization:	The	ways	in	which	the	assignment	explores	and	represents	its	topic	in	relation	to	its	
audience	and	purpose.	

• Genre	conventions:		Formal	and	informal	rules	for	particular	kinds	of	texts	and/or	media	that	guide	
formatting,	organization,	and	stylistic	choices,	e.g.	lab	reports,	academic	video	essays,	poetry,	webpages,	or	
personal	video	essays.	

• Disciplinary	conventions:		Formal	and	informal	rules	that	constitute	what	is	seen	generally	as	
appropriate	within	different	academic	fields,	e.g.	introductory	strategies,	expectations	for	thesis	or	
hypothesis,	expectations	for	kinds	of	evidence	and	support	that	are	appropriate	to	the	task	at	hand,	use	of	
primary	and	secondary	sources	to	provide	evidence	and	support	arguments	and	to	document	critical	
perspectives	on	the	topic.	Signers	will	incorporate	sources	according	to	disciplinary	and	genre	
conventions,	according	to	the	signer's	purpose	for	the	assignment.	Through	increasingly	sophisticated	use	
of	sources,	signers	develop	an	ability	to	differentiate	between	their	own	ideas	and	the	ideas	of	others,	credit	
and	build	upon	work	already	accomplished	in	the	field	or	issue	they	are	addressing,	and	provide	meaningful	
examples	to	viewers.	

• Language	Use:		Vocabulary,	terminology,	and	ASL	structure.	Language	that	supports	the	effectiveness	of	a	
presentation	is	appropriate	to	the	topic	and	audience,	grammatical,	clear,	and	free	from	bias.	Language	that	
enhances	the	effectiveness	of	a	presentation	is	also	vivid,	imaginative,	and	expressive.	

• Working	with	Sources:		Source	material	that	is	used	to	extend,	in	purposeful	ways,	signers'	ideas	in	a	text.	
Texts	(written,	oral,	behavioral,	visual,	or	other)	that	signers	draw	on	as	they	work	for	a	variety	of	purposes	
‐‐	to	extend,	argue	with,	develop,	define,	or	shape	their	ideas,	for	example.	

• Formatting:	Technical	elements	of	production	(pre,	during,	and	post)	that	supports	the	overall	quality	of	
the	assignment.	Pre‐production	elements	involves	the	selection	of	proper	background,	lighting,	clothes,	
jewlery	and	camera	placement.	Post‐production	elements	are	editing	skills	by	incorporating	titles,	
transitions,	and	credits	to	ensure	a	finished	product.	

	
	



Signing Proficiency Exam Rubric: 
[Adapted from Alice Omaggio’s “Teaching Language in Context” text.] 

 
  --  00  --44  --88  --1122  --1166  --2200  ssccoorree  

FF
ll uu ee nn cc yy   

SSiiggnniinngg  iiss  nnaattuurraall  
aanndd  ccoonnttiinnuuoouuss..  
NNoo  uunnnnaattuurraall  
ppaauusseess..  

SSiiggnniinngg  iiss  
ggeenneerraallllyy  nnaattuurraall  
aanndd  ccoonnttiinnuuoouuss..  
OOnnllyy  sslliigghhtt  
ssttuummbblliinngg  oorr  
uunnnnaattuurraall  ppaauusseess..  

SSoommee  ddeeffiinniittee  
ssttuummbblliinngg  bbuutt  
mmaannaaggeess  ttoo  
rreepphhrraassee  oorr  
ccoonnttiinnuuee..  

SSiiggnniinngg  iiss  
ffrreeqquueennttllyy  hheessiittaanntt  
aanndd  jjeerrkkyy,,  
sseenntteenncceess  mmaayy  bbee  
lleefftt  uunnccoommpplleetteedd..  

SSiiggnniinngg  iiss  vveerryy  
ssllooww  aanndd  uunneevveenn  
eexxcceepptt  ffoorr  sshhoorrtt  oorr  
rroouuttiinnee  sseenntteenncceess..  

SSiiggnniinngg  iiss  hhaallttiinngg  
aanndd  ffrraaggmmeennttaarryy,,  
lloonngg  uunnnnaattuurraall  
ppaauusseess  oorr  pphhrraasseess  
lleefftt  uunnffiinniisshheedd  

  

VV
oo cc aa bb uu ll aa rr

RRiicchh  aanndd  
eexxtteennssiivvee  
vvooccaabbuullaarryy;;  vveerryy  
aaccccuurraattee  uussaaggee  

OOccccaassiioonnaallllyy  llaacckkss  
bbaassiicc  ssiiggnnss;;  
ggeenneerraallllyy  aaccccuurraattee  
uussaaggee..  

  

OOfftteenn  llaacckkss  
nneeeeddeedd  ssiiggnnss  aanndd  
oofftteenn  ddiissppllaayyss  
iinnaaccccuurraattee  uussaaggee..  

  
IInnaaddeeqquuaattee,,  llaacckkss  
bbaassiicc  ssiiggnnss;;  
iinnaaccccuurraattee  uussaaggee..  

  

SS
tt rr uu cc tt uu rr ee   

SSiiggnneedd  pphhrraasseess  
aallmmoosstt  aallwwaayyss  
ccoorrrreecctt..    

MMoosstt  ssiiggnneedd  
pphhrraasseess  rreennddeerreedd  
ccoorrrreeccttllyy  wwiitthh  
ssoommee  mmiinnoorr  
ssttrruuccttuurraall  eerrrroorrss..  

MMaannyy  ccoorrrreeccttllyy  
ssiiggnneedd  pphhrraasseess  bbuutt  
wwiitthh  ddeeffiinniittee  
ssttrruuccttuurraall  
pprroobblleemmss..    

SSoommee  ssiiggnneedd  
pphhrraasseess  rreennddeerreedd  
ccoorrrreeccttllyy  bbuutt  
mmaajjoorr  ssttrruuccttuurraall  
pprroobblleemmss  rreemmaaiinn..  

VVeerryy  ffeeww  ssiiggnneedd  
pphhrraasseess  
ssttrruuccttuurraallllyy  ccoorrrreecctt  

NNoo  ssiiggnneedd  pphhrraasseess  
ssttrruuccttuurraallllyy  
ccoorrrreecctt..  

  

CC
oo mm

pp rr ee hh ee nn ss ii bb ii ll ii tt yy   

AAllmmoosstt  eennttiirreellyy  
ccoommpprreehheennssiibbllee..    

SSoommee  eerrrroorrss  bbuutt  
ssttiillll  vveerryy  
ccoommpprreehheennssiibbllee..  

  

MMaannyy  eerrrroorrss  
mmoossttllyy  
ccoommpprreehheennssiibbllee  
bbuutt  mmaayy  nneeeedd  ttoo  
bbaacckk  ttrraacckk  aanndd  
ccllaarriiffyy..  

MMoossttllyy  
iinnccoommpprreehheennssiibbllee,,  
ooccccaassiioonnaall  pphhrraasseess  
ccaann  bbee  uunnddeerrssttoooodd..  

AAllmmoosstt  eennttiirreellyy  
iinnccoommpprreehheennssiibbllee..  

  

            SSuubb--ttoottaall::    
  

 

  
IInnccoorrppoorraattiioonn  ooff  AASSLL  FFeeaattuurreess::  

00  ==  nnoonnee,,  11  ==  ssoommee,,  22  ==  ccoonnssiisstteennttllyy  uusseedd..  
  
    ________  NNeeggaattiivvee  hheeaaddsshhaakkee  ffoorr  nneeggaattiioonn  
  
    ________  YYeess//nnoo  qquueessttiioonn  eexxpprreessssiioonn  
  
    ________  ""WWhh""  qquueessttiioonn  eexxpprreessssiioonn  
  
    ________  IInnddeexxiinngg  //  uussee  ooff  ssppaaccee  rreeffeerreenntt  
  
    ________  IInnddeexxiinngg  //  uussee  ooff  ssppaaccee  aabbsseenntt  rreeffeerreenntt  
  
    ________  HHoorriizzoonnttaall  ((oorr  vveerrttiiccaall))  sswweeeepp  ffoorr  pplluurraalliittyy::  
  
    ________  IInnccoorrppoorraattiioonn  ooff  nnuummbbeerr  
  
    ________  IInnfflleeccttiioonn  ffoorr  ddeeggrreeee  ((ssppeeeedd,,  iinntteennssiittyy,,  eettcc..))  
  
    ________  DDiirreeccttiioonnaalliittyy  ((ssuubbjjeecctt//oobbjjeecctt  aaggrreeeemmeenntt))  
  
    ________  DDeeppiiccttiivvee  vveerrbb  uussaaggee  ((""ccllaassssiiffiieerrss""))::  
  
  
    ________________    SSUUBB--TTOOTTAALL  ((UUpp  ttoo  2200  ppooiinnttss))  
  

  
  
NNaammee::  ________________________________________________________________________  
  
  
DDaattee::    ____________________________________________________  
  
  
SSccoorree  aanndd  nnootteess::  
  
          __________      [[SSuubb  ttoottaall  ffrroomm  aabboovvee]]  
  
++      __________    [[SSuubb--ttoottaall  ffrroomm  ffeeaattuurreess]]  
  
          ________________  TTOOTTAALL  oouutt  ooff  110000  ffoorr  tthhiiss  tteesstt..  
  

 



ASL Linguistics Rubric: Language Variance and Change 
 
QQuuiizz  2222  RRuubbrriicc::  
SSttuuddeenntt  iiss  aabbllee  ttoo  rreeccooggnniizzee,,  ddeeffiinnee,,  oorr  ddeemmoonnssttrraattee  kknnoowwlleeddggee  ooff  //  oorr  sskkiillll  iinn  uussiinngg::  
  YYeess  NNoo  SSccoorree  
CCoonntteexxtt        
PPrraaggmmaattiiccss        
LLaanngguuaaggee  VVaarriiaattiioonn        
AAcccceenntt        
LLeexxiiccaall  vvaarriiaattiioonn        
HHiissttoorriiccaall  llaanngguuaaggee  vvaarriiaattiioonn        
    TToottaall::    
 
Sample Questions and Answers: 
Question 1:  Meaning which comes from the situation in which the sentence is produced?  Answer:  Context 
Question 2:  The area of linguistics that investigates the role of context in understanding meaning is called?  Answer:  Pragmatics 
Question 3:  People in one geographic area may use a language differently from people in another geographic area?  Answer:  Language 
Variation 
Question 4: “Regional, social, ethnic, gender, and age” are all categories of?  Answer:  Language Variation 
Question 5:  Regional differences can be found in the phonological system of a language. Those differences may be referred to as?  Answer:  
Accents 
Question 6:  The fact that there are many different signs for PICNIC, BIRTHDAY, and SOON is considered to be an example of?  Answer:  
Lexical Variation 
Question 7: What is the likely reason that ASL seems somewhat more standardized than other sign languages such as Italian Sign 
Language?  Answer:  Many teachers came to the American School for the Deaf in Hartford Connecticut 
Question 8:  What reason is given as likely for why Black and White signers have been observed signing certain words differently?  Answer:  
Segregated education (prior to 1978) 
Question 9:  Changes in an existing form of a sign may be introduced. The two forms may coexist for a while. Then the older form may 
disappear.  Answer:  Historical change 
Question 10:  The sign DIE?  Answer:  Has changed from one hand to two hands 
 
2015/2016 Assessment Statistics: 
Count: 28 
Minimum Value: 7.00 
Maximum Value: 10.00 
Range: 3.00 
Average: 9.50 
Median: 10.00 
Standard Deviation: 0.73 
Variance: 0.54 
 
When and where assessed: Fall 2015 as part of the DEAF 164 course. 
Assessed by: William Vicars 



ASL Linguistics: Rubric / Language Discourse and Norms 

QQuuiizz  2233  RRuubbrriicc::  
SSttuuddeenntt  iiss  aabbllee  ttoo  rreeccooggnniizzee,,  ddeeffiinnee,,  oorr  ddeemmoonnssttrraattee  kknnoowwlleeddggee  ooff  //  oorr  sskkiillll  iinn  uussiinngg::  
  YYeess  NNoo  SSccoorree  
HHiissttoorriiccaall  LLaanngguuaaggee  CChhaannggee::        
MMeettaatthheessiiss        
MMoorrpphhoossyynnttaaccttiicc  VVaarriiaattiioonn        
LLaanngguuaaggee  DDiissccoouurrssee        
LLaanngguuaaggee  NNoorrmmss        
CCoonnssttrruucctteedd  DDiiaalloogguuee        
RReeggiisstteerr  VVaarriiaattiioonn        
MMaaiinnttaaiinneedd  bbiilliinngguuaalliissmm        
    TToottaall::    
 
Sample Questions and Answers: 
Question 1:  The sign for “change channels on a television”?  Answer:  Has changed to look like (iconic representation of) using a remote 
control 
Question 2:  The sign for “DEAF”?  Answer:  Is commonly signed either “ear to chin,” “chin to ear,” or “contact cheek" 
Question 3:  The older form of the sign HOME?  Answer:  Was a compound consisting of EAT and SLEEP 
Question 4:  The sign DEAF?  Answer:  Is an example of metathesis. 
Question 5:  The dropping of a subject pronoun with verbs that usually require s subject (such as FEEL, KNOW, or LIKE) is an example of?  
Answer:  Morphosyntactic Variation 
Question 6:  Use of language that goes beyond the sentence. How language is organized in conversations or in written texts.  Answer:  
Discourse 
Question 7:  How many people can sign at once, how much one person should sign, what can be signed about, and so forth?  Answer:  
Norms 
Question 8:  Conversations that tell someone about a conversation that has already taken place?  Answer:  Constructed Dialogue 
Question 9:  Language appropriate for a certain occasion?  Answer:  Register Variation 
Question 10:  Two languages used in the same location and both stay?  Answer:  maintained bilingualism 
 
2015/2016 Assessment Statistics: 
Count:  25 
Minimum Value:  7.00 
Maximum Value:  10.00 
Range:  3.00 
Average:  9.60 
Median:  10.00 
Standard Deviation:  0.69 
Variance:  0.48 
When and where assessed: Fall 2015 as part of the DEAF 164 course. 
Assessed by: William Vicars 
 



Deaf Studies Program Assessment Plan 2015/2016 
Program goals and learning outcomes (PLO’s) 
What should Deaf Studies students know, value, and be able to do at the time of graduation? 

PPrrooggrraamm  LLeeaarrnniinngg  OOuuttccoommeess  AAsssseessssmmeenntt  mmeetthhooddss  

11..  DDeemmoonnssttrraattee  tthhee  aabbiilliittyy  ttoo  ccoommmmuunniiccaattee  iinn  
AAmmeerriiccaann  SSiiggnn  LLaanngguuaaggee  wwiitthh  DDeeaaff  ppeeooppllee..  

  
TTeesstteedd  rreeppeeaatteeddllyy  tthhrroouugghhoouutt  tthhee  pprrooggrraamm  iinn  
nnuummeerroouuss  wwaayyss  bbuutt  ssppeecciiffiiccaallllyy  tteesstteedd  iinn  DDEEAAFF  5511,,  
DDEEAAFF  5522,,  DDEEAAFF  5533,,  DDEEAAFF  115544,,  aanndd  DDEEAAFF  115555..  
  
SSeeee  tthhee  ffoolllloowwiinngg  rruubbrriiccss  ffoorr  eexxaammpplleess::    
AAmmeerriiccaann  SSiiggnn  LLaanngguuaaggee  PPuubblliicc  PPrreesseennttaattiioonn  RRuubbrriicc  
AAmmeerriiccaann  SSiiggnn  LLaanngguuaaggee  VViiddeeoo  AAssssiiggnnmmeenntt  RRuubbrriicc  
SSiiggnniinngg  PPrrooffiicciieennccyy  EExxaamm  RRuubbrriicc  
  

22..  IIddeennttiiffyy  mmaajjoorr  ffeeaattuurreess  aanndd  iissssuueess  iinn  tthhee  DDeeaaff  
CCoommmmuunniittyy  aanndd  DDeeaaff  CCuullttuurree..  

TThhiiss  iiss  ddeevveellooppeedd  tthhrroouugghhoouutt  tthhee  ccuurrrriiccuulluumm  
ppaarrttiiccuullaarrllyy  DDEEAAFF  6600,,  116611,,116622,,  116633,,  116655,,  116666..    
TThhiiss  iiss  aasssseesssseedd  tthhrroouugghh  aa  vvaarriieettyy  ooff  wwrriitttteenn  
aasssseessssmmeennttss  iinncclluuddiinngg  sshhoorrtt  rreeaaccttiioonn  ppaappeerrss,,  eessssaayyss  
aanndd  rreesseeaarrcchh  ppaappeerrss..  

33..  DDeemmoonnssttrraattee  aann  uunnddeerrssttaannddiinngg  ooff  tthhee  iimmppaacctt  ooff  
ppoowweerr,,  pprriivviilleeggee,,  aanndd  oopppprreessssiioonn  oonn  tthhee  DDeeaaff  
CCoommmmuunniittyy  tthhaatt  rreessuulltt  iinn  DDeeaaff  ppeeooppllee’’ss  eexxppeerriieennccee  
ooff  pprreejjuuddiiccee,,  ddiissccrriimmiinnaattiioonn,,  aanndd  iinneeqquuiittyy..  

TThhiiss  iiss  ddeevveellooppeedd  tthhrroouugghhoouutt  tthhee  ccuurrrriiccuulluumm  
ppaarrttiiccuullaarrllyy  DDEEAAFF  116611,,116622,,  116666..    TThhiiss  iiss  aasssseesssseedd  
tthhrroouugghh  aa  vvaarriieettyy  ooff  wwrriitttteenn  aasssseessssmmeennttss  iinncclluuddiinngg  
sshhoorrtt  rreeaaccttiioonn  ppaappeerrss,,  eessssaayyss  aanndd  rreesseeaarrcchh  ppaappeerrss..  

44..    DDeemmoonnssttrraattee  aann  uunnddeerrssttaannddiinngg  ooff  hhooww  tthhee  ssttuuddyy  
ooff  DDeeaaff  SSttuuddiieess  eennaabblleess  iinnddiivviidduuaallss  ttoo  mmaakkee  
iinnffoorrmmeedd  jjuuddggmmeennttss  tthhaatt  ssttrreennggtthheenn  tthhee  DDeeaaff  
CCoommmmuunniittyy..  

TThhiiss  iiss  aasssseesssseedd  iinn  DDEEAAFF  6600  ““IInnttrroodduuccttiioonn  ttoo  DDeeaaff  
SSttuuddiieess””  vviiaa  rreeaaccttiioonn  ppaappeerrss  aanndd//oorr  qquuiizzzzeess..  

55..  DDeemmoonnssttrraattee  aann  aapppprreecciiaattiioonn  ooff  tthhee  ccoonnttrriibbuuttiioonnss  
ooff  DDeeaaff  ppeeooppllee  ttoo  tthhee  aarrttss  aanndd  hhuummaanniittiieess..  

TThhiiss  iiss  ddeevveellooppeedd  iinn  DDEEAAFF  116622  aanndd  DDEEAAFF  116633  aanndd  
aasssseesssseedd  tthhrroouugghh  eexxaamm  qquueessttiioonnss,,  pprreesseennttaattiioonnss,,  
eessssaayyss  aanndd  sshhoorrtt  rreeaaccttiioonn  ppaappeerrss..    EExxppaannddeedd  ccrriitteerriiaa  
ffoorr  tthhiiss  PPLLOO  nneeeedd  ttoo  bbee  ddeevveellooppeedd  aanndd  aapppplliieedd  
aaccrroossss  tthhee  ccuurrrriiccuulluumm  

66..  DDeessccrriibbee  aanndd  eexxppllaaiinn  hhooww  ccoommmmuunniiccaattiioonn  
bbeettwweeeenn  HHeeaarriinngg  ppeeooppllee  aanndd  DDeeaaff  ppeeooppllee  iiss  
iimmppoorrttaanntt  ttoo  ssoocciieettyy..  

TThhiiss  iiss  aasssseesssseedd  iinn  DDEEAAFF  6600  ““IInnttrroodduuccttiioonn  ttoo  DDeeaaff  
SSttuuddiieess””  vviiaa  rreeaaccttiioonn  ppaappeerrss  aanndd//oorr  ttooppiicc  rreeppoorrttss..  IItt  
iiss  aallssoo  aasssseesssseedd  iinn  DDEEAAFF  116633  ““DDeeaaff  LLiitteerraattuurree””  vviiaa  
rreesseeaarrcchh  aassssiiggnnmmeennttss  aanndd//oorr  ppeerrffoorrmmaannccee  pprroojjeeccttss..  

77..    AAnnaallyyzzee  ccrriittiiccaallllyy  hhooww  aa  DDeeaaff  ppeerrssoonn’’ss  ssoocciioo--
ccuullttuurraall  hhiissttoorryy  aaffffeeccttss  oonnee’’ss  sseennssee  ooff  sseellff  aanndd  
rreellaattiioonnsshhiipp  ttoo  ootthheerrss..  

TThhiiss  iiss  ddeevveellooppeedd  iinn  DDEEAAFF  116611  DDeeaaff  hhiissttoorryy  aanndd  
ttoouucchheedd  oonn  tthhrroouugghhoouutt  tthhee  ccuurrrriiccuulluumm  iinn  DDEEAAFF  
116622,,  116655,,  &&  116666..  

88..    RReefflleecctt  ccrriittiiccaallllyy  oonn  oonnee’’ss  aabbiilliittiieess  ttoo  iinntteerraacctt  
wwiitthh  DDeeaaff  iinnddiivviidduuaallss  ssoocciiaallllyy  aanndd  pprrooffeessssiioonnaallllyy,,  
aanndd  eevvaalluuaattee  tthhee  lleevveell  ooff  iinntteeggrraattiioonn  aacchhiieevveedd..  
  

TThhiiss  iiss  ddeevveellooppeedd  ppaarrttiiccuullaarrllyy  iinn  oouurr  uuppppeerr  lleevveell  
AASSLL  sskkiillllss  ccoouurrsseess  DDEEAAFF  115544  aanndd  115555  aass  wweellll  aass  
iinn  DDEEAAFF  116655,,  116666..    TThhiiss  iiss  ccoonndduucctteedd  pprriimmaarriillyy  
tthhrroouugghh  sseellff  rreefflleeccttiivvee  eexxeerrcciisseess  bbootthh  iinn  ccllaassss  
ddiissccuussssiioonn  aanndd  rreefflleeccttiioonn  ppaappeerrss..  

 
 



CSUS Deaf Studies Curriculum Map: 
 

Curriculum Map: 
 

Note: “I” stands for "Introduced", “D” for "Developed" and “M” for "Mastered" 
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